
 

 

the field of school administra-
tion/educational leadership. 
 

Lastly, in the near future you will 
receive information about the 
Dissertation, Excellence in Re-
search, and early Career Awards 
sponsored by Division A.  Please 
be sure to nominate a member of 
Division who meets the criteria 
for any of these awards. 
 

Have a great summer! 
 

Linda 
Greetings and I hope that you are 
all are having a relaxing summer! 

 
Just a few notes for this newsletter 
regarding Division A... 
 

Donôt forget that proposals for the 
2010 AERA Annual Meeting are 
due on July 15, 2009.  Please be 
sure to submit your proposal by the 
deadline.  Additionally, if you have 
not done so please sign up to be a 
panel reviewer (those interested in 
reviewing at least 10 proposals), a 
chair or a discussant for the Divi-
sion A program. 
 

The Division A Program Commit-
tee (Mark Gooden, Carlos McCray, 
Kent Seidel, Laura McNeal, Andrea 
Evans, and Mario Torres) will be 
contacting members of Division A 
by phone or email to solicit your 
involvement as a panel reviewer.  
Should you have any questions 
about the panel review process, 
please go to aera.net and click on 

the annual meeting information 
or email Mark Gooden, Division 
A program chair at 
gooden@austin.utexas.edu. 
 

The AERA Books Editorial Board 
recently approved a request for a 
Division A Handbook of Educa-
tional Leadership for Diversity 
and Equity, edited by Linda C. 
Tillman and Jim Scheurich.  Sec-
tion editors for the Handbook are 
Sylvia Mendez Morse, Colleen 
Capper, James Earl Davis, Gray-
son Noley, and Gerardo Lopez.  A 
call for proposals for chapters to 
be published in the handbook 
will be disseminated on the Divi-
sion A list serve as well as other 
outlets in the next two weeks.   
 

The goal of the proposed hand-
book is to present theoretical and 
empirical scholarship that focuses 
on socially just educational leader-
ship, particularly with respect to 
the education of diverse student 
populations. The primary audi-
ence for the Handbook is the 
research and scholarly community 
and is intended to serve as a 
source of knowledge for the next 
generation of researchers and to 
lay the foundation for promising 
and significant directions for 
future research on leadership, 
diversity and social justice.  
 

We hope you will consider sub-
mitting a proposal for a chapter 
in what promises to be a very 
important body of scholarship in 

Division A Vice Presidentõs Column 

AERA Proposal 

Submission Date  

July 15, 2009  

The 2010 AERA Annual Meeting 

will be held April 30-May 4, 2010. 

in Denver, CO. The online pro-

posal submission system is now 

open and will close on JULY 15, 

2009!  This yearôs theme is 

ñUnderstanding Complex Ecol-

ogies in a Changing World.ò.                                  

Please visit AERAôs homepage for 

full details on how to submit your 

proposal and other important 

conference details!  
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The American Educational 
Research Association 
(AERA), a professional mem-
bership organization, strives 
to improve the educational  
process by encouraging 
scholarly inquiry related to 
education. AERA offers a 
comprehensive program of 
scholarly publications, train-
ing, fellowships, and meet-
ings to advance educational 
research, to disseminate 
knowledge, and to improve 
the capacity of the profession 
to enhance the public good. 
Division A  of AERA is de-
voted to furthering the aims 
of the organization through 
scholarly contributions in the 
areas of educational admini-
stration, organization, and 
leadership. 

Linda C. Tillman 
University of   
North Carolina-Chapel Hill 
ltillman@email..unc.edu 

http://aera.net/  

ñBringing the 

fruits that my 

ancestors gave, 
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An Historical Review of Research and Development Activities Pertaining to the Preparation of School Leaders 

Martha M. McCarthy, Indiana University & Patrick B. Forsyth, University of Oklahoma 

significant impact on educational 
institutions (see McCarthy, 2002; 
Murphy, 2006). Indeed, Murphy 
(1999) has argued:  ñInstitutional 
shifts in education are primarily a 
response to changes in the larger 
environment in which schools 
reside in the economy, the society, 
and the polityò (p. 405). Among 
significant contextual factors are 
economic and societal globaliza-
tion, technological advances that 
have revolutionized communica-
tion and where education takes 
place, the shift from government 
control toward market control of 
education, and the changing 
demographics in the United 
States. 

Agency factors usually consist 
of organized forces having specific 
intentions to stabilize or change 
how school leaders are prepared. 
They pertain primarily to organiza-
tions or institutions that intend to 
change or stabilize school leader 
preparation, such as universities as 
host institutions, school districts 
as consumers, federal and state 
governments, and professional 
and philanthropic organizations. 
Our argument is that fluctuations 
in the degree to which school 
leadership preparation emphasizes 
technical knowledge or practice 
knowledge are the consequence of 
a complex array of these contex-
tual and agency factors.  

In the last section of our chap-
ter, we identify troubling knowl-
edge gaps related to the effective 
preparation of school leaders. 
Indeed, a review of research on 
the preparation of school leaders 
reveals more gaps than it does 
answers to questions regarding 
what constitutes best practice. 
Despite recent attention devoted 
to preparation program reform 
and the commitment of many 
institutions to rebuild their pro-
grams, significant changes have 
been modest at best (Murphy, 

Moorman, & McCarthy, 2008). 
Topics we address where research 
is needed to guide preparation 
program reforms include: the 
characteristics of educational lead-
ership students and faculty mem-
bers, the structure and content of 
preparation programs across insti-
tutions, the impact of standards-
based accountability, the impact 
of preparation programs on suc-
cess as school leaders, the efficacy 
of administrative licensure re-
quirements, and the merits of 
various alternative approaches to 
prepare school leaders. These gaps 
may function as a suggested re-
search agenda aimed at the sys-
temic and incremental improve-
ment of the field. 

Never has it been more impor-
tant to have school leaders who 
understand teaching and learning, 
engage in critical analysis of cur-
rent conditions, and are willing to 
question structures and deeply 
rooted cultural norms in the ser-
vice of children and their families. 
Debate is healthy, but we need to 
reduce the fragmentation in our 
field so resources and energies can 
be directed toward conducting 
meaningful research that can help 
us respond to the many challenges 
and pressures school leaders face 
(Willower & Forsyth, 1999). Our 
field is at a crossroads, and cur-
rent decisions will affect genera-
tions to come. We need credible 
research on leadership prepara-
tion to guide those decisions. It is 
our hope to have interpreted and 
explained the history of research 
on leadership preparation in such 
a way as to provide a basis for 
incremental, long-term reform 
and improvement of leadership 
preparation and the schools lead-
ers serve. 

 

 

 

Our chapter for the Handbook 
on Research on Leadership Prepara-
tion begins with a theoretical 
model describing the different 
kinds of knowledge and the inter-
actions among technical knowl-
edge, artistry, and individual and 
collective valuation. Then, we 
examine the primary building 
blocks (variables) of professional 
preparation, the history of their 
use in this field, and any evidence 
about the relative importance and 
utility of these building blocks for 
producing competent practitio-
ners (see diagram of the model). 
Standardizing and categorizing the 
components of preparation allows 
for longitudinal comparisons. 
Moreover, identifying specific 
variables permits us to accumulate 
empirical evidence related to their 
efficaciousness. We believe the 
following five variables can be 
used to describe what practitioner 
preparation looks like in any given 
profession at any given time: (a) 
induction, (b) curriculum, (c) 
structure, (d) delivery, and (e) field 
components. Our chapter ex-
plores research that has been con-
ducted on each of these variables. 

Next, we turn our attention to 
the primary influences on the 
preparation of school leaders. 
These are of two types: contextual 
factors and agency factors. System-
atic investigation of the context of 
leadership preparation in general 
has been lacking, which is espe-
cially troubling when external 
conditions are rapidly changing 
and are having an increasingly 
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Purpose:  

     There is a dire need for school 
principals and leaders in the state 
of Florida (Florida Department of 
Education, 2007). Whitaker 
(2001) reported that 90% of the 
district superintendents surveyed 
indicated a ñmoderate to extreme 
shortage of principal candidates.ò 
Even more startling is the decline 
in the number of educational 
leaders that match the diverse 
racial, ethnic, and socio-economic 
background of the student popula-
tion (National Center for Educa-
tion Statistics, as cited in Taylor & 
Whittaker, 2003).  

     To address this problem, the 
University of Florida has devel-
oped a P-20 service leadership 
partnership that introduces the 
field of education and educational 
leadership to groups of college 
students often underrepresented 
in the field of educational admini-
stration. C.A.M.P. (Collegiate 
Achievement Mentoring Program) 
Gator selects collegiate student-
leaders and student-athletes from 
a variety of academic majors and 
has given them the opportunity to 
partake in comprehensive educa-
tional leadership training. Our 
mentors have included 2008 Bei-
jing Olympians, NFL draftees, and 
student-government leaders.  

     The foundation of the program 
is the opportunity for these colle-
giate student-leaders to serve as 
leadership mentors to at-risk mid-
dle school students. The mentor-
ing goals of C.A.M.P Gator are to 
improve at-risk middle-school 
student academic performance 
through leadership training, expo-
sure to higher education and rela-
tionship building.  Early results 
have shown C.A.M.P. Gator men-
toring to be very successful, dem-
onstrating a 28% increase in atten-
dance, 13% increase in grade 
point average and a staggering 
70% decrease in suspensions.  

 

Rationale: 

     Mentoring works. Grossman, 
Tierney, and Resch (2000) attest 
that of those students involved in 
a mentoring program, school 
attendance increased along with 
an increase in grade point average. 
Furthermore, these students were 
one third less likely to participate 
in violent activities. More specifi-

cally, amongst the students of 
color who were being mentored, 
there was a 70% decrease in the 
likelihood of drug use in compari-
son to their non-mentored coun-
terparts. Another surprising out-
come that was exhibited by the 
mentees was an improvement in 
the social relationships with peers 
as well as with their parents.  

     Supporting this notion of men-
toring leading to an improvement 
in social skills is the study done by 
Herrera (2000), which details how 
mentoring can have a positive 
effect on peer relationships, social 
skills, and classroom behavior. 
Barton-Arwood, et al (2000), show 
the impact mentoring can have 
upon a childôs development of 
emotional supports and friend-
ships. In Mentoring with Elementary 
Age Students (2000), the research-
ers detail how being involved in a 
mentoring relationship can lead to 
an increased awareness of social 

norms and an improved social 
network.  

     Along with academic and so-
cial skills, mentoring has also been 
proven to have an impact on the 
career and academic aspirations of 
the mentee (U.S.D.O.E., 2002; 
mentoring.org; Rumberger & 
Brenner, 2002). Mentoring can 
benefit children in their ability to 

set career goals and start taking 
the necessary steps to realize them. 
Also, mentors who are in college 
or have a degree allow students to 
see the importance of education, 
and more specifically, higher edu-
cation.  Thus, this may explain the 
fact that mentored students have a 
better chance to attend higher 
education (mentoring.org). In Can 
Mentoring Improve Academic 
Achievement? (2002), the authors 
conclude that students who were 
less academically successful, more 
prone to previous behavior prob-
lems, and those with less family 
support gained the most from 
their mentoring program.  

     The research that has proven 
to be the most encouraging is that 
which documents the mutual 
outcomes mentoring programs 
can have on both the mentors and 
mentees. In Mentoring with Elemen-
tary-Age Students (2000), the re-
searchers discovered that improve-

C.A.M.P Gator: Collegiate Achievement Mentoring Program:  
K-20 Partnership ñService Leadership for the Next Generation of Educational Leaders  
Matthew Ohlson, University of Florida  
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ments in self-esteem and confi-
dence were experienced by the 
child and adult involved in the 
mentoring relationship. It is this 
lack of confidence and the belief 
that one can succeed that so often 
leads to failure for both students 
in high-poverty schools as well as 
collegiate athletes (Short, 2002; 
Tatum, 1997; Almond, Carodine, 
& Gratto. 2001). We foresee this 
program and the relationships 
fostered between mentor and 
mentee having an impact in their 
level of self-esteem and confi-
dence. 

     The other findings concerning 
the mutually beneficial aspects of 
mentoring include more broad 
results. The conclusions offered in 
the articles Mentoring and Rela-
tional Mutuality (2002) and Mentor-
ing for Success (2000) state that 
mentoring programs benefit all 
those involved by creating a rela-
tionship where both the mentor 
and the mentee experience feel-
ings of friendship, nurturance, 
open-mindedness and trust.  
These experiences are often lack-
ing in the lives of student-athletes 
and children in high-poverty 
schools (Darling-Hammond & 
Bransford, 2005; Almond, 
Carodine, & Gratto. 2001).  

 

Findings: 

     The pilot program for 
C.A.M.P. Gator has been quite 
successful based on the following 
outcomes. First, in our first aca-
demic year we hoped to introduce 
the field of education and educa-
tional leadership to students from 
majors other than education and 
from underrepresented student 
groups. We succeeded in the fact 
that amongst our participants 
there was much diversity in terms 
of academic majors, backgrounds, 
race, gender, and extra-curricular 
activities. In addition, 100% of 
our mentors completed their lead-
ership training as well as their 


