
 

 

Greetings! 

I hope that each of you is having a 
productive semester.  The Fall, 
2009 Division A Newsletter is 
packed with great information! I am 
sure you will find the newsletter 
interesting and informative reading. 
Thanks to Latish Reed, Derrick 
Jordan and the entire newsletter 
team for their hard work. 
 
The Division A Program Commit-
tee led by Mark Gooden (University 
of Texas-Austin) has completed its 
review and selection of proposals 
for the 2010 AERA Annual Meet-
ing.  The work of the program com-
mittee was particularly challenging 
this year as the total number of 
AERA sessions was reduced to 
1,000.  This meant that the number 
of session allocations for each divi-
sion was reduced substantially.  Our 
allocation was reduced from 70 

(2009 total) to 43. We appreciate 
those of you who were willing to 
present your work in a Roundta-
ble format at the Annual Meet-
ing.  Your cooperation allowed us 
to include more participants and 
organize a great program. Iôd like 
to thank the Program Committee 
for their hard work over the many 
weeks that it has taken to finalize 
the initial stages of program plan-
ning. 

As you know I will complete my 
term as Vice President of Division 
A at the close of the 2010 Annual 
Meeting.  I have met with Vice 
President-Elect Linda Skrla to 
discuss the organization and op-
eration of the Division in order to 
facilitate a smooth transition.  I 
am sure the Division will be well 
represented on the AERA Coun-
cil by Linda. 

Just a reminder that you must be 
a dues paid member of AERA in 
order to vote in the January elec-
tions.  Elections for president, 
member-at-large, and divisional 
vice presidents and secretaries will 
be held by electronic ballot.  Con-
sult Educational Researcher for 
complete details on candidates 
and other information about the 
2010 election. 

Thanks again for your support of 
Division A! 

Linda 
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Greetings  
Division A Members!  
 
I hope you are finding your fall 
is filled with positive impacts 
on students, the research 
community, and the world-at-
large. In this issue of School 
Leadership News, the editorial 
team focused on work that 
examines the critical nature of 
CHANGE. Vasquez-Heilig 
begins looking at the crucial 
crossroad our new administra-
tion finds itself regarding a 
national accountability frame-
work. Next, Douglass-Horsford 
forces us to consider the so-
cial landscape of our ever-
changing society within the 
context of school leadership. 
Finally, Pashiardis and 
Brauckmannôs work situates 
accountability from a global 
perspective. Also, our gradu-
ate members share their 
thoughts, perspectives and 
timely updates. We hope you 
enjoy the work of our col-
leagues.  
 
Latish 

http://aera.net/  

Linda C. Tillman 
University of   
North Carolina-Chapel Hill 
ltillman@email.unc.edu 

ñBringing the 

gifts that my 

ancestors gave, 

I am the 

dream and the 

hope of the 

slave.ò 
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Barack Obama, School Leaders, and Accountability: What was, is, and could be  

Julian Vasquez -Heilig  

 University of Texas ñAustin  

civil rights. In theory, account-

ability should spur high schools 

to increase education output for 

all students, especially for minor-

ity students, such as English 

Learners (EL), who have been 

historically underserved by U.S. 

schools. After fifteen years of 

accountability in Texas, Vasquez 

Heilig (2009) reviews cross-

sectional student outcomes state-

wide. The study finds that test 

scores have soared concomitant 

with a glaring lack of improve-

ment in retention, dropout and 

graduation rates after fifteen 

years of Texas-style accountabil-

ity.  

 

How could this be? Six years of 

research in more than 20 low-

performing Texas high schools 

has revealed that responses from 

school leaders to Texas-style 

accountability in its first (1994-

2002) and second (2004-present) 

iterations were not as originally 

envisioned (See McNeil, 

Coppola, Radigan and Vasquez 

Heilig, 2008; Vasquez Heilig & 

Darling-Hammond, 2008; 

Vasquez Heilig, 2009). By identi-

fying and excluding low-

performing students, Texas 

schools have shown artificial test 

score improvement by focusing 

on students that had a positive 

material impact on the NCLB-

defined objectives- better test 

scores and ratings. Nationwide, 

schools have also sought to ma-

nipulate the accountability system 

by excluding special populations 

from testing through exemptions 

and other means in order to show 

overall increased educational 

achievement (Cullen and Reback, 

2006; Figlio & Getzer, 2002; 

Haney, 2000; Jacob, 2005; 

Jennings & Beveridge, 2009).  

 
With the election of Barack 

Obama, detractors of the current 

accountability system expected 

ñchangeò for the current NCLB 

high-stakes accountability sys-

tem. An important question going 

forward is whether President 

Obama will support systemic 

approaches to protect low-

income, low-achieving students ï 

often students of color and recent 

immigrants ï from bearing the 

brunt of account-

ability strategies 

that have im-

posed test-based 

sanctions on the 

schools they at-

tend.  

 

In February of 

2009, President 

Obama signed 

into law the 

American Recov-

ery and Reinvest-

ment Act of 2009 (ARRA). This 

legislation included about $5 

billion dollars for Race to the Top 

(RTTT) to lay a foundation for 

Obamaôs educational reforms by 

ñsupporting investments in inno-

vative strategies that are most 

likely to lead to improved results 

for students, long-term gains in 

school and school system capac-

ity, and increased productivity 

and effectiveness.ò A review of 

the first major legislative state-

ment from the Obama administra-

tion on educational policy does 

not signal a dramatic u-turn from 

the current course of NCLB-style 

accountability. However, there 

are some incremental proposals 

that may begin to ñchangeò the 

incentives currently associated 

with high-stakes testing and ac-

countability.  

 

The priorities laid out by the U.S. 

McNeil (2005) conveys that 

Texas-style high-stakes testing 

and accountability policy has, by 

force of federal law, become the 

driving education policy for the 

entire nation with the reauthoriza-

tion of the Elementary and Sec-

ondary Education Act of 2002 

(NCLB). President George W. 

Bush and former Secretary of 

Education Rod Paige, two pri-

mary arbiters of NCLB, lassoed 

their ideas for federal education 

policy from Texas. NCLB repli-

cated the Texas model of ac-

countability by injecting public 

rewards and sanctions into na-

tional education policy and ush-

ered in an era where states and 

localities are required to build 

state accountability systems on 

high-stakes assessments.  

 

Publicly-reported achievement 

gains across grade levels con-

joined with increases in high 

school graduation rates and de-

creases in dropout rates brought 

nationwide acclaim to the Texas 

accountability ñmiracleò (Haney, 

2000). Yet, while accountabilityôs 

theory of action intuitively 

seemed plausible, at the point of 

NCLB's national implementation, 

the Texas Miracle was the pri-

mary source of evidence support-

ing the notion that accountability 

positively impacted the long-term 

success of low-performing stu-

dents and the schools that served 

them. Thus, the question remains: 

Do policies that reward and sanc-

tion schools and students based 

on high-stakes tests improve 

student outcomes over the long 

term? 

 

The 2002 reauthorization of the 

Elementary 

and Secon-

dary Educa-

tion Act 

(NCLB) was 

hailed by 

many as a 

milestone 

for 

Department 

of Education 

in RTTT 

propose that 

states focus 

on four ar-

eas: Stan-

dards and assessments, data 

systems to support instruction, 

great teachers and leaders and 

turning around struggling 

schools. On its face, the stress 

on standards and óhigh-qualityô 

assessments does not appear to 

represent a departure from the 

previous administration. How-

ever, RTTT does prioritize the 

adoption internationally bench-

marked standards and assess-

ments that prepare students for 

success in college and the 

workplace. Considering the 

often low-quality and insular 

nature of state-defined achieve-

ment tests, especially for ELs 

(Abedi, 2002; 2006), these 

criteria have the potential to 

provide a leap forward in the 

quality and validity of assess-

ments.   

 

The billions allocated to RTTT 

are also focused on building 

state data systems that measure 

student success. The Depart-

ment of Education is requiring 

that states ñmust not have any 

legal, statutory, or regulatory 

barriers to linking data on stu-

dent achievement or student 

growth to teachers and princi-

pals for the purpose of teacher 

and principal evaluation.ò This 

stipulation will provide the 

important ability to link stu-

dents, teachers and schools in 

empirical research, but also has 

the potential to create another 

layer of accountability ratings 

on the teacher level. Race to the 

Top funding also appears to be 

friendly to data systems that 

incorporate P-20 and workforce  
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Arne Duncan 
U.S. Secretary of Education 
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University of TexasðAustin 
jvh@austin.utexas.edu 
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information. The later maybe be one of the most beneficial changes to accountability data systems as student outcomes can move beyond 

short-term, snapshot data such as dropout and achievement test scores to more important long-term societal outcomes such as workforce 

participation, college attendance and completion. 

 

One of the more challenging RTTT priorities is the effort to óturn aroundô low-performing schools. Restructuring policies in No Child Left 

Behind (NCLB) currently provide a broad framework for school districts to make strategic changes in order to improve achievement, in-

cluding school reconstitution or turn around. School reconstitution is defined by NCLB as replacing ñall or most of the school staff, which 

may include the principal, who are relevant to the schoolsô inability to make adequate yearly progress (AYP).ò While there is a sizable 

amount of research on piecemeal school reform and restructuring efforts, there is very little coherent data or comprehensive research on the 

potential of the wholesale firing of school staff for improving student achievement. 

 

The billions at stake in RTTT also offer a unique opportunity to focus on the severe resource constraints in districts with large numbers of 

low-performing schools. The RTTT initiative for great teachers and leaders provides the impetus to create more equity in the distribution of 

high-quality teachers and principals. Furthermore, considering the growth of ELs in Texas and elsewhere, the next round of federal educa-

tional policy must be a mandate that provides well-trained teachers to increase the odds that ELs will more effectively navigate the process 

of schooling. 

 

While RTTT may be an early precursor to ñchangeò in the design and priorities of national educational policy, considering the long-term 

unintended consequences of high-stakes testing and accountability observed for low-performing students in the literature, social justice and 

equity persist as ratiocinative critiques. As NCLB sailed through Washington DC, the success and utility of test-based accountability was 

prescient in the national public discourse, but longitudinally unproven in practice and research. An important question for the field, and the 

impending reauthorization of NCLB, is whether Texas-inspired accountability policies are actually as good as advertised for American 

schools. 

References 

 

Abedi, J. (2002). Standardized achievement tests and English language learners: 

 Psychometrics issues. Educational Assessment, 8, 231-257. 

Abedi, J. (2006). Language issues in item-development. In S. M. Downing & T. M. Haladyna (Eds.), Handbook of test development (pp. 

377-398). Mahwah, NJ: Lawrence Erlbaum Associates. 

Cullen, J. & Randall, R. (2006). Tinkering toward accolades: School gaming under a performance accountability system. NBER Working 

Paper No. 12286. 

Haney, W. (2000). The myth of the Texas miracle in education. Education Policy Analysis Archives 8 (41). Retrieved September 13, 2000, 

from http://epaa.asu.edu/epaa/v8n41 

Figlio, D. N. & Getzer, L. S. (2002). Accountability, ability, and disability: Gaming the system? Cambridge, MA: National Bureau of Eco-

nomic Research. 

Jacob, B. (2005). Accountability, incentives and behavior: The impact of high-stakes 

testing in the Chicago Public Schools. Journal of Public Economics, 89(5-6), 761 796. 

Jennings, J. & Beveridge, A. (2009). How does test exemption affect schoolsô and studentsô academic performance? Educational Evaluation 

and Policy Analysis, 31(2), 153-175 (2009)  

McNeil, L. M., Coppola, E., Radigan, J., & Vasquez Heilig, J. (2008). Avoidable losses: High-stakes accountability and the dropout crisis. 

Education Policy Analysis Archives, 16(3). Retrieved June 20, 2009, from http://epaa.asu.edu/epaa/v16n3/. 

McNeil, L. (2005). Faking equity: High-stakes testing and the education of Latino youth. In A. Valenzuela (Eds.), Leaving children behind: 

How ñTexas-styleò accountability fails Latino youth. New York: State University of New York Press. 

Vasquez Heilig, J. (2009). Understanding the interaction between high-stakes graduation tests and English language learners. Working Pa-

per. University of Texas at Austin. 

Vasquez Heilig, J & Darling-Hammond, L (2008). Accountability Texas-style: The progress and learning of urban minority students in a 

high-stakes testing context. Educational Evaluation and Policy Analysis. 30(2), 75-110. 

 

A team at OISE is studying 'knowledge mobilization', the ways in which research interacts with policy and practice, and how those 
links could be made stronger.    This is an area of considerable interest and much activity, but the conceptual and empirical basis for 
all that work is not yet very strong. 
 
Our website - www.oise.utoronto.ca/rspe - has information about our research studies on this issue as well as an annotated bibliogra-
phy and various other resources to help others understand the growing research in this area - in education and other fields. 
 
For further information: 
ben.levin@utoronto.ca or acooper@oise.utoronto.ca  

http://www.oise.utoronto.ca/rspe
mailto:acooper@oise.utoronto.ca


As U.S. schools and school dis-

tricts continue to engender heated 

criticism and disapproval from 

community and policy stake-

holders at the local, state, and 

national levels, educational lead-

ers face the unique challenge and 

opportunity of serving as a con-

duit for meaningful change in 

education.  Negotiating the dra-

matic shifts that have occurred in 

the preparation and practice of 

school leaders, from a business 

and scientific management model 

that emphasized inputs, effi-

ciency, and effectiveness to a 

high-stakes accountability model 

that focuses on outcomes and 

equity in access and opportunity 

are difficult, but essential.  In 

fact, the dramatic changes in the 

social, economic, political, and 

community contexts in which 

schools are located will have 

increasing significance for educa-

tional leaders and important im-

plications for how we conceptual-

ize and research educational lead-

ership and prepare leaders for 

twenty-first century schools. 

While growing racial, ethnic, 

cultural, and lingual diversity in 

the U.S. and in turn, school com-

munities, create opportunities for 

richer educational experiences for 

students, families, and educators, 

increased resegregation by race 

and class and growing mistrust 

between historically marginalized 

communities and the schools that 

serve them require community 

building and leadership that sup-

ports a community-wide vision 

for education (Horsford, 2010).  

These opportunities, which are 

embedded in tough realities for 

aspiring and practicing leaders 

who are not prepared to navigate 

these shifting social, political, and 

community contexts, can limit a 

school leaderôs ability to serve all 

children and families effectively.  

This holds particularly true in 

areas where there is a consider-

able ñcritical race 

disconnect between 

communities of color 

and their schools, 

teachers, and administra-

torsò (Parker & Villalpondo, 

2007, p. 521). 

But can we really expect school 

leaders to handle the daily chal-

lenges of school administration in 

a culture of high-stakes testing 

and accountability and prove 

successful in their ability to es-

tablish community partnerships, 

or better yet, ñcommunal 

bondsò (Morris, 1999) with the 

communities in which they lead?  

Can a school leader truly be an 

outstanding direction-setting 

instructional leader (Leithwood, 

Louis, Anderson, & Wahlstrom, 

2004), manager as politician 

(Bolman & Deal, 2008), and 

culturally proficient leader 

(Terrell & Lindsey, 2009) all at 

once?  Is this possible in an eco-

nomic crisis where they are ex-

pected to do more with less?  Is 

this what the profession now 

requires?  Should require?  It 

appears that to simply satisfy the 

high-stakes accountability stan-

dards and impending public scru-

tiny, school leaders must be able 

to manage a complex collection 

of responsibilities in diverse and 

dynamic contexts, which require 

the skills of an instructional 

leader coupled with the political 

acumen and commitment to advo-

cacy of a community leader.  

The revision of the Interstate 

School Leaders Licensure Con-

sortium (ISLLC) Standards in 

2008 by the National Policy 

Board for Educational Admini-

strationôs (NPBEA) reflects the 

fieldôs acknowledgment and sen-

sitivity to the evolving set of 

functions required of those who 

lead schools.  The last three stan-

dards speak most directly to the 

importance of serving ñdiverse 

community interests and needsò 

by promoting ñunderstanding, 

appreciation, and use of the com-

munityôs diverse cultural, social, 

and intellectual resources,ò pro-

tecting ñthe values of democracy, 

equity, and diversity,ò and 

ñpromoting the success of every 

student by understanding, re-

sponding to, and influencing the 

political, social, economic, legal, 

and cultural contextò to include 

serving as an advocate for chil-

dren and families (ISLLC Stan-

dards, 2008). 

But while the clarion call to pre-

pare school leaders with the ca-

pacity to lead democratic, equita-

ble, and socially just schools and 

school communities has been 

issued for more than a decade, 

many difficult questions remain 

concerning the most effective 

ways to build and sustain this 

capacity within schools and those 

who lead them.  What we do 

know is that attention to these 

contemporary contextual consid-

erations are critical to the work, 

meaning, and subsequent success 

of educational leaders in our in-

creasingly diverse society and 

global community, which directly 

affects the learning experiences, 

academic achievement, and edu-

cational success of students.  

Strong communities require 

strong schools, and strong 

schools require strong leaders. 

Although research over the last 

10 years has affirmed the signifi-

cance of instructional leadership 

on student learning, a closer study 

of how school leaders in under-

performing and ñturnaroundò 

schools serve in the role of com-

munity leader in complex policy 

environments would provide 

additional insight into the leader-

ship skills, dispositions, and func-

tions that are important indicators 

of the transformative power of a 

school leader in diverse commu-

nity contexts.  Thus, this notion 

of the school leader as commu-

nity leader, similar to Fowlerôs 

(2008) characterization of ñthe 

educational leader as public 

leaderò requires new perspectives 

on educational leadership 

(Horsford, in press) to include: 

cross-boundary leadership (Jean-

Marie, Ruffin, & Burr, in press); 

advocacy leadership (Murakami-

Ramalho, in press), critical ser-

vant leadership (McClellan, in 

press), the role of ñeducational 

leaders as cultural work-

ersò (Cooper, in press), and a 

variety of new considerations that 

are important to  ñleading for 

equity and excel-

lenceò (McKenzie & Locke, in 

press) in an ever-changing policy 

environment (Lewis & Fusarelli, 

in press). 

As the old adage goes, ñchange is 

inevitableò, and the field of edu-

cational leadership is certainly no 

exception.  The second half of the 

adage, ñprogress is optionalò 

holds true as well and speaks to 

the importance of whether we are 

willing to reconceptualize educa-

tional leadership in ways that 

realize progress in how we edu-

cate children, engage parents, and 

strengthen communities.  The 

changing landscape of our na-

tionôs neighborhoods and school 

communities require school lead-

ers who successfully earn and 

sustain the trust and respect of 

their school communities.  Thus, 

considering the social context of 

educational leadership pushes our 

thinking concerning the future of 

the field and the possibilities 

associated with engaging in 

scholarship and praxis that equips 

and supports educational leaders 

in their efforts to better serve 

students, families, and communi-

ties. 
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Considering the Social Context of Educational Leadership:  
 

The School Leader as Community Leader 

Sonya Douglass-HorsfordðUniversity of Nevada-Las Vegas  

Sonya Douglass-Horsford 
University of Nevada-Las Vegas 
Sonya.Horsford@unlv.edu  

ñChange is inevitable. Progress is optional."  

Anonymous Author  



Abstract for Commonwealth project on leadership in education assessment and development (Co -LEAD)  
 
                    Petros Pashiardis 
                    Open University of Cyprus 
                    Stefan Brauckmann 
                    German Institute for International Educational Research 
 
                    17th Conference of Commonwealth Education Ministers  
                    Kuala Lumpur, Malaysia, 15-19 June 2009 
 
 
 
In the current era of globalization, school leadership issues have become increasingly debated and explored in an international and 
comparative context. If school leadership is important, then we should also be concerned with how leaders learn to do their jobs in 
ways that contribute to student learning. Under the light of this concern, a global focus on leadership development has begun to 
evolve. In fact, many countries have come to realize the importance of investing in school leadership support systems. Policy makers 
in mainland Europe, North America, and Austral-Asia have launched programs designed to support leadership development in educa-
tion. Based on this realisation, the Commonwealth Secretariat commissioned a study which was called the: ñCommonwealth project 
on leadership in education assessment and developmentò (Co-LEAD). The studyôs main goal was to explore school leadersô training 
needs around the Commonwealth in order to provide some answers to the following questions and more specifically to the profes-
sional development needs of school principals. To date, research in these areas is scarce, especially in Commonwealth countries, 
thus the great expectations that the Needs Assessment Study commissioned by the Commonwealth Secretariat will form an initial 
base of evidence that future research and practice can build on with regards to school leadersô professional development. Within this 
context, the two researchers who undertook the needs assessment study developed the following framework which depicts the way 
forward in terms of school leadersô professional development for the 21st century. In particular they focused on the following guiding 
questions: 
 

In what kind of context do school leaders operate, at the system as well as at the local level (see figure column to the left)? 

How well prepared are school leaders in performing effectively their duties (see figure column to the left)? 

Where do their needs for professional development lie (see figure  middle column)? 

Which forms of professional development are preferable (see figure column to the right?) 

 
The main findings of the project can be divided into two main strands: 

a) Contextual factors/settings of school leaders : 

The new country groupings, which were revealed through the cluster analyses, can be identified (to some extent) as similar to th 
Commonwealth Secretariat regional clusters based on geography and can therefore be considered appropriate. 
The training and development of school leaders in the Commonwealth calls for an integrated, cross-sectoral approach to educational 
planning. 
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b) Assessment of professional capacities and needs for professional development  
 
The greatest needs for leadership improvement and training as expressed by school leaders in the countries surveyed, can be 
grouped into three broad categories of leadership training as follows: 

Trust Building and Collaboration, with an emphasis on Relations with Parents and the Community 

Encouraging Instructional Leadership and Human Resource Development, with an emphasis on Instructional Leadership and      
        Human Resource Management and Professional Growth and Recognition of Staff 

Initiating School Improvement and Development with an emphasis on School Climate and School Improvement, Administration 

and Fiscal/Facilities Management, and Student Management 

In short, capacity building for school leaders could be based on the Needs Assessment Study commissioned by the Commonwealth 
Secretariat. Moreover, the Commonwealth could use the findings as the basis in order to create a Pan-Commonwealth qualification 
for school leaders, both using traditional methods as well as open and distance methods of delivery. In this way, we can hope to have 
a large impact on the quality of schooling around the Commonwealth to a great extent, since research shows that Quality starts at the 
top, or with the school principal who is the Alpha and the Omega of the school. In closing, we would argue that the Commonwealth 
cannot afford to be inactive in this important endeavour of training school leaders, because, as one teacher unionist from Barbados 
put it (during our onsite visitation to this country in March 2009),ñone ineffective leader can destroy generations of potential good 
leadersò. Finally, as one of the teacher union representatives in Tanzania very eloquently put it, ñnot every tall black guy is a Mas-

saiò, meaning that not everyone who currently holds the position of a school principal is necessarily a school leader. 
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UCEA 
Graduate students are encouraged to attend the University Council for Educational Administra-

tion (UCEA) Convention in Anaheim, California from November 19-22.  A number of ses-

sions will be offered to disseminate professional knowledge on school administration, leader-
ship, and improvement and to promote the preparation of educational leaders and scholars.  

Sessions of specific interest to graduate students include the ñGraduate Student Orientationò 

and ñGraduate Student Breakfast,ò which provides an overview of the UCEA Convention; 
opportunities for networking with professors, practitioners, and graduate students; and infor-

mation on how to become involved in AERA and UCEA.  In addition, Divisions A and L have 

collaborated to offer a graduate student workshop, ñThe Dissertation and Beyond,ò which aims 
to provide insight into the dissertation process and the development of a research agenda post-graduation.  Additional forums include 

the ñGraduate Student Job Workshop,ò ñGraduate Students of Color Mentoring Session,ò and ñTransitioning from Student to Profes-

sor.ò  For registration details and additional program information, visit the UCEA website (www.ucea.org). 
 

AERA 
For the upcoming 2010 AERA Conference in Denver, Colorado, Division A is planning the Graduate Student Fireside Chat, 

ñComplex Ecologies:  Implications for School Leadership.ò  We would like to thank this yearôs panelists, Dr. Jeffery S. Brooks, Associate Professor in the 

Department of Educational Leadership and Policy Analysis at the University of Missouri, and Dr. Cherry A. McGee Banks, Professor of Education at the 
University of Washington ï Bothell. Dr. Brooks and Dr. McGee Banks will discuss the complex ecologies of students, families, and communities and their 

relevance to leadership, school administration, and organization.   

 
Division A Graduate Student Scholarship 

Graduate students are encouraged to apply for the Division A Graduate Student Scholarship.  The purpose of this scholarship is to recognize and promote 

scholarly excellence in aspiring doctoral students who are members of Division A and who are enrolled in an educational administration/school leadership 
program.  Four awardees will be selected to receive $300 each to support their travel to AERA.  Applicants must be graduate student members of Division A 

and must have a single-authorship paper or poster accepted for presentation at the conference.  The deadline for applications is January 2010.  For more infor-

mation, contact Carl Keys at cbk5v@virginia.edu. 
 
Welcome Our Graduate Student Junior Representative 

Our incoming graduate student representative is Carl Byron Keys II, a doctoral student in Educational Administration and Su-
pervision at the University of Virginia. In addition to nine years of teaching and program development experience, Carl holds a 

M.A. in Education from Stanford University and a B.A. in Social Science from San Francisco State University. His research 

interests lie in understanding how educational leaders can build agency for marginalized members of their school communities, 
approach dilemmas in education through the application of educational leadership theories, and utilize the affective nature of the 

schooling process to improve academic achievement.  He is a husband of 11 years and the father of three boys.   

GRADUATE SPOTLIGHT  

Tirza White 
Emory University 
Senior Representative 
twwhite@emory.edu 

Carl Byron Keys II  
Junior Representative 
University of Virginia 
cbk5v@virginia.edu 

PeiLing Lee 
University of Texas-Austin 
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Reflections on Successful Principal Leadership  
from Division A Interactive Symposium at the  

2009 American Educational Research Association Annual Meeting 
 

During the Interactive Symposium, �7�D�O�N�L�Q�J���$�E�R�X�W���W�K�H���:�R�U�N�����8�U�E�D�Q���3�U�L�Q�F�L�S�D�O�V�¶���D�Q�G���6�F�K�R�O�D�U�V�¶���&�R�O��
laborative Inquiry Into What Makes a Difference, at American Educational Research Association (AERA) last 
year, I had the pleasure of learning alongside Ms. Fabiola Bagula, principal of Balboa Elementary School, San 
Diego Unified School District (SDUSD). 

For the past several years, the teacher turnover rate has been extremely high at SDUSD; thus, when 
Ms. Bagula was appointed principal in 2005, the faculty was comprised of many new teachers �± five of whom 
were from previously reconstituted schools. Moreover, the school was labeled a failing school. At the time of 
�0�V�����%�D�J�X�O�D�¶�V���D�S�S�R�L�Q�W�P�H�Q�W�����W�K�H���G�H�P�R�J�U�D�S�K�L�F���F�R�P�S�R�V�L�W�L�R�Q���R�I���W�K�H���V�F�K�R�R�O���Z�D�V���D�U�R�X�Q�G�����������+�L�V�S�D�Q�L�F���± over three
-quarters of whom are English Language Learners (ELLs) �± with almost 100% eligible for reduced or free 
lunch. With these challenges in mind, Ms. Bagula began several programs she hoped would make a difference 
in terms of faculty development, student learning, and teacher retention. 

 An onsite daycare center was established to serve the needs of faculty, fourteen of whom were preg-
nant or recently gave birth. This allowed teachers to collaborate on work-share situations. During the lunch 
break, they were able to visit their babies at the school. Ms. Bagula reported that this restructuring of facility 
and time made a significant difference in retaining teachers.  
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